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Abstract

The training that instructors go through to get ready for teaching
ESL/ESP is referred to as ESL/ESP instructors’ preparation.
Holliday, A. (2005) emphasized the significance of the linguistic
theoretical background in instructors’ preparation when he stated
that instructors should advance their understanding of the
linguistic theoretical background in order to understand how the
teaching/learning process functions and to explain why it doesn’t.
Thus, linguistics theoretical background provides answers to
issues relating to language, particularly those that pertain to how
students learn English as a Foreign Language, how students learn
technical writing, and how it is taught inside the class. Prospect
ESL/ESP instructors who apply for work at Delta University for
Science and Technology (Which has different faculties in
multiples majors varying between Medical and Engineering
majors) receive four weeks of academic instruction inside the
faculty of Arts (English Language Department), followed by
practical training, before starting their jobs in teaching
undergraduate students in Medical and Engineering faculties.
The purpose of the practical training is to provide these prospect
ESL/ESP instructors the opportunity to put all the linguistics
theoretical background they have learned into practice and
evaluate the worth of the theoretical training. The primary goal of
this study is to examine instructors’ perceptions of the value of
language proficiency both throughout their practical training and
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during their careers as ESL/ESP instructors. A descriptive-
analytic research approach was used on fifteen ESL/ESP
prospect instructors to achieve the study’s goal. In addition to a
framework of the course content, the prospect instructors were
exposed to the period of the training. An online survey asking
about the core questions of the study received responses from the
participants. The findings showed that there was a greater
understanding of the value of the linguistics theoretical
background in ESL/ESP instructors’ preparation. The
participants acknowledged a dire need for linguistics training
programs in the future to provide a secure teaching/learning
atmosphere that enhances rather than inhibits students’
development.

Keywords: Linguistics Theoretical Background in teaching
ESL/ESP, ESL/ESP Instructors’ Preparation, Framework for
Linguistics content for teachers, Applied Linguistics.

930 _I Faculty Of Arts Journal




Does Linguistics really matter? The Significance

spadld)

Al 451K 4 3l AR gyl laniadU () 53 sl o Jling (gl il ) Ly
@Il g 3ST LS i jaall (5 gl alae ] adf e dualall ol e DU 4 dasy) 43
Al e dlae) Ay ealll 4 Ll Aalal) dpaal ) HLal G (Yewo)
ped Jal e Ay galll 4 Lol 481N agagd sk G paal) o Cang 4dl S Laie
DA e a e Lgilisme Gl i aleil) dlee Lo Loy Al Gy i dlee 400
el Lo Y ¢ ARl Aalaiall Lloasll e <y alll ale 8 4 i) 48l
LS OOl alaty oSy ¢ Apial A0S 4 laaY) Aall) OO aled 485 (3las
O slainall () a2l il ) jualaall Cleld Jals g 538 ol (S 5 ¢ dpaplSY)
i (ll) L sl g5l 5 glall Ul Aralas (8 Janll (gl cpall 40l ]
dayyl (Adigll s lall Clanadd (& 5 saaie Clawadd b dilide K
el ¢ (alao¥) Al and) AV A0S Jaly SV G pail (e il
Qhll QLIS 8 Gas ISl OO Gy B agles ey J8 ¢ leadl il
daby Cplainall Gaoaall 6¥ 58 255 9 leadl il (e (el Al
Aaf iy il Ul (8 Lgaada s W saled (Al 4 alll 4 phail) 4lal) gnkas
Ol el ) Gand g Al ol 038 (e bl Cangd) Aalll Ly ya 8 il 2l
Al 528 i) agilan o5 (Land) aga 5o JOUA &y gall 2y plail) () el
Oaldinall (psal e pdie ded o adll dea gl Gl mgie aladiind o
35 ssiaa dady Ul ) ALYl Aulall o Gaaadl il )il
ol ) i oall danlie d3ie ) 58 panadd ae Galaisall G aell 4y )il
Al all ) ALY Jady Galainadl Gapaall < i) e o) g DUl
gl ale Al | S Legh @llia o iliil) & yedal (S jliiall (e 35050 aan]
ol e U A Salas) ARl ey p 8 5 A ARIS 4 dan) Gl o she Slae)
&b Dlsalll ale Jads A Cu il el sl Aulall dalaldly ()5S jLaall a1 duigal
A e Yy Ol g ay (el calad ga 8 3 Juiiesall

;z.:\am.ﬂ\ Calalsl)

ol il galll (5 ginal dae ) ¢ Aalll o ae slac) 8 il galll ale dpaal
Al il gall) (Aall

Faculty Of Arts Journal | 931




L) s Ly

Introduction:

Being an ESL/ESP instructor involves particular
preparation and expertise. This occupation should seek to uphold
such values as well as possess them (Dekeyser, Robert, 2003).
For new instructors, teaching English as a foreign language has
always been a difficult challenge. EFL instructors should be
well-prepared or empowered before or throughout the execution
of their teaching career since their language knowledge and
abilities constitute the essential components of successful foreign
language instruction (Ellis, Rod, 2012). Meaning that the
prospect instructors must integrate their various abilities and
talents because they are entering a new setting for which they
were not prepared for.

At Egyptian universities, students need to have knowledge
of English to read, comprehend, and learn from scholarly
documents because most scientific publications are written in
English and a significant portion of the information stored in the
world’s electronic scientific content is in English. The ESL/ESP
course is a compulsory and a pre-requisite of the curriculum of
the universities in Egypt in order to address the needs of the
university students who want to utilize English in a professional
setting and for professional objectives.

The training that the prospect instructors receive before
they start instructing is referred to as the prospect instructors’
preparation. Incorporating classroom teaching, language skills,
practical experience, teaching proficiency, general awareness,
and instructional approaches are all part of modern ESL/ESP
teacher education programs (Ossa, M.P. 2012). English language
teacher training programs frequently incorporate modules or
subject-related content. Other linguistic disciplines include
pragmatics, discourse analysis, stylistics, psycholinguistics,
sociolinguistics, applied linguistics, cognitive linguistics,
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phonetics, phonology, semantics, applied linguistics, cognitive
linguistics, language acquisition, and syntax (Daniel, D. 2013).

Despite the best efforts of the teacher-training program,
there have consistently been indications that new instructors are
having difficulty to balance between theory and practice
(Sanchez, M.T., Garcia, O., & Solorza, C. 2018).

Faculty of Arts at Delta University developed a module for
the training ESL/ESP instructors which they go through to
become competent instructors for ESL/ESP students in the
faculties of medicine and engineering. Over the course of five
weeks of theoretical and practical modules, the modules
established an English teaching experience. Following the
practical training that is planned in the final week before the
teachers complete their training, ESP (undergraduate) students
receive their usual academic education. The former includes
courses in introduction to linguistics, phonetics, and phonology,
morphology and syntax, sociolinguistics, and psycholinguistics,
as well as the teaching methods needed for their future jobs as
ESL/ESP instructors. Novice trainers put the obtained theoretical
knowledge into practice during practical training. Teacher-
trainees met and evaluated the criteria of the skills and
knowledge already obtained throughout their pedagogical
training at the Faculty of Arts during the course of around five
weeks including most of the linguistic theories applied to
teaching topics.

This study offers a comment in which we sought to
ascertain novice instructors’ perceptions of the value of linguistic
expertise both throughout their practical training and during their
ESL/ESP teaching careers. This study aims to determine whether
ESL/ESP teacher candidates are aware of the main goals of
linguistics theoretical training, to ascertain whether they are
aware of the role that linguistics theory knowledge plays during
their practical training, and to confirm whether or not they see
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the value in maintaining their linguistics knowledge through
teacher education future programs.

I. Literature View

A. Teacher’s Training

Faculties of Education and faculties of Arts (English
Language Departments) at Egyptian universities train future
English language instructors. They receive a thorough education
there that will help them to practice their career in the future. The
elements that make up their training are “Content knowledge and
pedagogical content knowledge which remain key bases of
language teacher education,” claims Yasemin. B. (2013).
Krashen, Stephen D. (1985) states that in order to create content
knowledge in teachers’ training, three separate categories must
be focused on: subject-matter knowledge, pedagogical content
knowledge, and general pedagogical knowledge.

These interconnected areas of knowledge that form the
framework of teachers’ training help to produce successful
teaching. In keeping up with this idea, Ossa, M.P. (2012) applies
Krashen’s categories to the field of English teacher preparation.
These categories of English Language Teachers’ training are
described by this researcher as he illustrated:

» Knowledge of the subject matter related to
theoretical linguistics like; syntax, phonology,
semantics, pragmatics, and literary and -cultural
characteristics of a language which he referred to as
“content knowledge”.

» A specialized understanding of teaching a second
language is what is meant by “pedagogic content
knowledge” (grammar, speaking, listening, reading,
writing.),

> Extra knowledge encompasses the understanding of
several fields, such as linguistics, sociolinguistics,
psycholinguistics, etc., that influence language
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instructors’ approaches to the teaching and learning
of a second Language. (Ossa, M.P. 2012)

The above-stated competencies serve as the cornerstones
of teachers’ training. This means that in order to teach English,
one must possess a number of qualifications, such as linguistic
competency, an understanding of various notions, and a
comprehensive theoretical background, in addition to the
fundamentals of teaching a second language Cook, Vivian,
(2008). The content that expands teachers' awareness should be
taught in teachers’ training programs.

B. The significance of a Linguistics Background in a
Teacher’s Preparation

As has been suggested above, the foundation of an
effective teaching process is the “content awareness” in the
teachers’ training. This point is clearly underlined as Holliday, A.
(2005) stated that to be a competent ESL/ESP teacher, one must
have academic studies in English language and linguistics, as
well as teaching methodology training. However, the English
language and linguistics receive far more attention.

It may be inferred that as the primary elements in teachers’
training importance is given to theoretical and applied linguistics
knowledge. Holliday A. (2005) emphasized the significance of
theoretical and applied linguistics knowledge in teachers’
training when he stated that instructors should advance their
understanding of linguistics in order to understand how the
teaching/learning process functions and to explain why it doesn't.
The competent ESL/ESP teacher of English requires academic
studies in English language and linguistics to be a professional in
this profession, as well as pedagogical practice to be a teacher.
But out of the two, English language and linguistics are given a
considerable amount of attention.

Why should instructors care about their understanding of
linguistics is the question posed here. Ellis, Rod. (2005) proposed
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that Linguistics trains one to be aware of the mostly unconscious
information we have about language, as well as the patterns that
can be observed in specific languages. Jan. B. (2012) goes on to
state that The ongoing innovations in linguistic theory, language
teaching theory, and the constant changes in the language itself
necessitate the ongoing study of language. Language instructors
must maintain their understanding of linguistics in order to
perform their duties effectively.

Smith, T.M. & Ingersoll, R.M. (2004) suggested what they
call “An Ideal Introductory Course in Linguistics” to help
ESL/ESP student instructors get this expertise. They claim that
the following attributes should define the course they study:

e should provide not only a fundamental overview of the key
fields of linguistic study (such as phonetics/phonology,
morphology, syntax, and semantics),

e Dut also, a discussion of those fields that are inextricably
linked to the first: sociolinguistics, pragmatics, and
discourse, first/second/multiple language acquisition,
psycholinguistics, etc.

The need for ESL/ESP instructors to be equipped with
linguistic knowledge to address issues with language acquisition
in the classroom when they arise is therefore evident. Nancy.
H.H& Sandra. L.M. (2010) claimed that ESL/ESP instructors
must study the rules before class.

I1. Methodology
A. Research questions and study objectives:

This study seeks to determine the value of linguistics
knowledge in ESL/ESP instructors’ preparation. It was
investigated how much novice instructors at the Faculty of Arts
(Delta University) are aware of the value of linguistics
background role not only during their practical training but
throughout their careers as ESL/ESP instructors as well in order
to obtain insights from the terrain via a genuine context. This
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may aid in determining the training programs that pre-service
teachers require to maintain their linguistics knowledge up to
date. We strayed from the following research questions in order
to accomplish the study’s objectives:

1. How do aspiring ESL/ESP instructors feel about the
linguistics material they are exposed to throughout
their theoretical training at the Faculty of Arts (Delta
University)?

2. Are aspiring ESL/ESP instructors aware of the goals of
the theoretical linguistics background they have
acquired?

3. How do aspiring ESL/ESP instructors view the
Importance that linguistics theoretical background
plays in their on-the-job training?

4. How do aspiring ESL/ESP instructors think linguistics
theoretical background is useful in their professional
training?

To build models of linguistic theoretical background,
encompassing phonetics, phonology, morphology, syntax, and
semantics, a linguistic theory is designated as the area of
linguistics that is most interested in the current inquiry. The
policies and practices are intended to provide novice instructors
with the information, attitude, behaviors, and skills they need to
perform their duties successfully not just with undergraduate
students but also in the broader community of teaching. As a
result, “a student attitude” relates to the student’s perceptions of
the value of linguistics expertise in instructors’ training.

B. Targeted scale of research, Research framework, and
Methodology for Data Extraction

A descriptive-analytic study design was implemented on
fifteen (15) ESL/ESP novice instructors in the Faculty of Arts at
Delta University to investigate the aforementioned topics. In
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order to produce accurate answers, a quantitative data analysis
process was used to examine the data from an online survey.

The online survey was distributed to fifteen (15) novice
English instructors majoring in teaching ESL/ESP in the
department of English in the Faculty of Arts at Delta University
of Egypt, to begin collecting data. The selection of this sample
was justified by the fact that all respondents to the survey were
novice English instructors who had just begun their practical
training after graduation during the academic year 2021-2022.
The following Google link was used to post the online survey:
https://forms.gle/owZbfCLjfciAysit5 and the same URL was
used to save the online comments.

The survey was administered right after the training
concluded to ensure the collection of accurate data, and to be able
to evaluate the hypotheses made in a favorable environment (the
Training Expertise). The survey had fifteen (15) items, ranging
from Likert scale items to open-ended question items, and began
with a synopsis describing the aim of the survey to the enrollees.
In the open-ended question, each enrollee had the option to
answer in his or her own way rather than according to the
established answer categories. In the Likert scale questions,
enrollees were allowed to indicate their level of agreement or
disagreement to a claim (Haight, Carrie E., Herron, Carol and
Cole, Steven P. (2007).

1.  Findings & Discussion

In the first question when enrollees were asked whether
they are graduates of the Faculty of Arts or Faculty of Education
3.45% answered as (graduates of the Faculty of Education) and
11.55% answered as (graduates of the Faculty of Arts). In terms
of the enrollees’ exposure to linguistics material at their faculties,
most instructor-trainees were exposed to linguistics content
during the course of four years, whether it be phonetics,
linguistics, phonology, etc. Some of them claim to have been
exposed to the material for three years.
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A sizable percentage of respondents (77%) answered that
they were likely to appreciate the linguistics topics presented
during their theoretical training when questioned about it in
question number two (Q2). However, a negative sentiment was
conveyed by the remaining 23% of respondents (see figure 1).

e

Figure 2: Novice Instructors’ Perceptions of the Content in
Linguistics

Novice instructors who provided positive perceptions
about the Linguistics background they acquired through their
academic education have some arguments to support their
position. “Linguistics materials are essential to my academic
work”, which was one of the responses; that by learning
linguistics they actually reflect on the fundamentals of the
language they are learning which they will later teach. Another
person said, “It definitely helps me comprehend all the theories
and concepts associated with language use and usage. We have

Faculty Of Arts Journal l 939



L) s Ly
been presented to several theories and points of view offered by
pioneers in the subject, thus the information is engaging”.
Another response was “We learned about the many languages
and became acutely aware of the connection between language
and society thanks to sociolinguistics”.

Those who showed a negative attitude toward the
linguistics material relied on a few factors to support their claims,
particularly those that connected to the nature of linguistics
issues and how they are presented and taught. An enrollee stated:
“I think that it’s dry material that simply delivers theoretical
information without practice,” while another added: “the topic is
not extended in an entertaining way.” One of the enrollees said
that he had begun to value linguistics theory right before his
graduation. In his words, “in my fourth year, the content of
linguistics started to become a bit clear. Prior to this, | had no
idea how important that topic was”.

When the enrollees were questioned about the applicability
of linguistics courses, the answers above were supported. The
table below summarizes their replies to the third question, “Do
you believe that the content of the linguistics courses is...?”

Q7. Do you believe that the content of the linguistics courses
IS (You can choose all that apply)

Choices No. of Enrollees Percentage

Practical 7 45%
Impractical 4 23%
Easy to Learn 6 41%
Dry 6 39%
Difficult 2 15%
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Table 1: Enrollees’ perspectives on the practicality of
linguistics course

Q3. The linguistic training at the Faculty of Arts at Delta
University focuses on expanding students’ knowledge of ...
To get to the bottom of things, the enrollees were asked if
they were aware of the major focus on linguistics training during
the four weeks of theoretical instruction at the Faculty of Arts at
Delta University. Figure 2 illustrates how diverse and
comprehensive the content of the linguistics training at the
Faculty of Arts at Delta University’s expertise is.
Q4 The Faculty of Arts Linguistic Training Places a Special
Emphasis on Developing Students’ Knowledge of...

70% 63%  61%
9 55%
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40% 31%
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Figure 2: Primary Goals of Linguistics Training

The Linguistic content received at Faculty of Arts, Delta
University for the novice trainees who were surveyed focuses on
the following topics as pinpointed above: helping them learn
English pragmatics (63%), sociolinguistics (61%), discourse
structure (55%), English semantic system (47%), English
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syntactic system (41%), psycholinguistics (37%), English
grammar (31%), and English phonetic system (25%).

Q4 This linguistic theoretical background I’ve gained will
help me as a future ESL/ESP instructor to...

The following table provides a summary of the replies to
the question that sought to determine whether the trainees are
aware of the advantages a future ESL/ESP instructor may obtain
from the learned linguistics knowledge.

Choices No. of Enrollees | Percentage
Grasp the theoretical facets of language 10 65%
teaching/learning process
Learn the theoretical basis of teaching language skills 6 39%
Acquire the practical basis of teaching language skills 4 25%
Utilize theoretical rubrics in correcting language 4 27%

learners’ errors

Gain understanding of the language teaching 4 29%
methodology

Others 1 7%

Table 2: The amount of Linguistics Theoretical Background
Acquired Helps Future Trainees to...

It is clear from Table 2 that a significant portion of
enrollees (65%) believe that having a background in linguistics
gives them awareness of the theoretical facets of language
teaching and learning. This knowledge makes 6 novice
instructors (39%) are aware of the theoretical foundations of
teaching language skills. For other candidates, it rather increases
their understanding of the theoretical foundations for correcting
language learners’ mistakes (27%), the practical basis for
teaching language skills (25%), and the methodology of language
teaching (29%). Only 1 enrollee thinks about other advantages.
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Question 8 was put out to learn more about the
participants’ tendencies during their theoretical instruction.

Q8 During my linguistics theoretical training | was
more inclined to

Figure 3 shows the replies from the enrollees.

Figure 4 Enrollees’ Tendencies towards the theoretical

training
80 69
70
60
50
40
30
20 3y 14
© [
0
Enhance my skills in Widen my Both of them
pedagogical comprehension
theories (how to  about ( linguistics,
teach a foreign including second
language) language
acquisition)

Figure 4 Enrollees Tendencies towards the theoretical
training

According to Figure 4, most of the enrollees (69%) are
more inclined in honing their abilities in both the pedagogical
theories and the Linguistics Theories. “Due to their
interdependence, | became interested in both during my
training”, one of the enrollees claims, “It would be challenging
for me to understand how to teach this foreign language without
establishing my abilities in the linguistic aspects”. Nevertheless,
approximately equal numbers are more interested in honing their
knowledge of pedagogical theories (17%) or linguistics theories
(14%). Some of the enrollees made remarks to support their
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interest in honing their pedagogical or linguistics theories
abilities.

One of them argues that his interest in pedagogy sprang
from his studies at the Faculty of Education: “l was interested in
how to teach a foreign language. Since | intend to teach English,
| need to understand the principles, the processes, and the best
ways to excite my students”. Another enrollee added, “We need to
build our knowledge of pedagogical theories in order to be
successful in our careers as teachers.” One of the participants
who is a graduate of the Faculty of Arts claims, “l was more
interested in strengthening my abilities in the linguistic theories
since it helps me to grasp the fundamentals in teaching the
foreign language.”

The purpose of Q9 is to determine how much the
candidates profit from the Linguistics theoretical background
during their practical training at the Faculty of Arts. The table
below summarizes the replies from the enrollees.

Q 9. Linguistics Theoretical Background Significance for
Enrollees in their Training.

Choices No. of Percentage
Enrollees

Spot my students’ language errors 10 65%0

Illustrate the errors 7 47%

Attempt to treat linguistic problems 8 56%

students suffer from

Learn how ESL/ESP should be 7 46%

instructed to students

grasp how the teaching/learning 8 55%

process is implemented

Others 0 0%
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Table 3. Linguistics Theoretical Background Significance
through Practical Training

As can be seen from the statistics shown above (table 3)
that throughout the practical training, the enrollees make use of
their theoretical understanding of linguistics. It enables
instructors to identify linguistic mistakes made by their students
(65%), and it may even provide them with an explanation (47%).
More than half of them (56%) concur that being familiar with
linguistic theoretical background helps them solve language-
related issues inside the class, this percentage matches other
enrollees (46%) regarding the way they envision how English
should be taught. Additionally, it helps them understand how
teaching and learning work as they begin to assume the role of
instructors inside an ESL/ESP class.

All these advantages encourage the enrollees at faculty of
Arts at Delta University to be interested in acquiring this
information. To get a deeper understanding of the problem, we
required from the enrollees to explain why they wanted to
increase their knowledge of linguistic theory and why this
information was crucial for teacher preparation. The results of
the enrollees are highlighted in the table below.
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86% 85% |
84%

82% 81%
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Figure 4: The Significance of the Linguistic Theoretical
Background for ESL/ESP Instructors
The enrollees who were asked showed an increased
understanding of the importance of the linguistic theoretical
background and its components in the ESL/ESP training, as seen
in figure 4. The impact of the instructor’s understanding of
phonetics (77%), phonology (79%), morphology (81%), syntax
(85%), and semantics (87%) were given almost equal weight.
When asked how prospect instructors might apply high
standards of instruction and be successful in the classroom, the
enrollees demonstrate their willingness to employ all methods
necessary to enhance their linguistic theoretical background and
rejuvenate it.
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Figure 5: Future Aspirations of Enrollees in ESL/ESP
Training

The aforementioned figure offers convincing proof of the
enrollees’ future aspirations to increase their understanding of the
linguistic theoretical background in order to guarantee excellent
instruction. A sizeable majority of the participants demonstrated
that they were prepared to engage in participation of conferences
and workshops (65%), as well as engaging in activities inside the
ESL/ESP class (71%). Some people like relying on their own
self-training plans. More significantly, the majority of teacher
candidates (85%) demonstrate their agreement with the necessity
of lifelong learning so that they can stay constantly informed (see
figure 6).
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In case | acquire excellent ESP instructor
training before beginning my work, | still
need to keep studying throughout my
life.

0,
613 - Agree

%85
Disagree

Figure 6: The mentality of future ESL/ESP instructors
concerning continuous learning

The ESL/ESP prospect instructors had a positive attitude
toward the linguistic theoretical background offered during their
theoretical training at the faculty of Arts — Delta University and
showed increased knowledge of the use of linguistic theory in
their future training. One of them adds, “We built the basic skills
of the linguistic theory in the first two weeks, and during the last
two weeks we have been focusing more on establishing teaching
abilities.” “My training at the faculty of Arts- Delta University
has given me a firm foundation in both the theoretical practices
and the content, enabling me to be an effective linguistic and
practical EFP instructor in the future.” Such claims demonstrate
the enrollee’s heightened awareness.

Nevertheless, they complain that the linguistics modules
they were exposed to throughout their theoretical training lacked
imagination. This conclusion confirms the claims made by Gass,
M.S& Selinker, L. (2008). Although the theoretical background
is a part and parcel of training ESL/ESP instructors, it is not
integrated into actual teaching. The prospect ESL/ESP instructors
who were questioned provided remarks to support their
allegations. “The concept of creativity is absent from linguistics
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courses and attempting to teach it in a solid theoretical mode
without application is partially ineffective. A prospect instructor
said that the manner it is taught undermines its value.

Furthermore, students are fully aware that the linguistics
content they studied before graduating is geared at expanding
their understanding of English language structure. It was proven
that understanding linguistics is a must for encouraging language
development in modern schools. “This program helped me grasp
the nature of language, how to learn it, and how to present it in
an appropriate progression”, says a prospect ESL/ESP
instructor. “Linguistic includes massive knowledge from which
we may gain numerous abilities,” the prospect ESL/ESP
instructor claims.

Numerous researchers have verified these results Jack, C,
R. & Richards, (2010). Jack, C, R. & Richards, (2010) & Garcia
0., & Solorza c., (2018) aimed to investigate the utility of
linguistics content for language in ESL/ESP classes whose
primary goal is to instruct the language. The significance of
linguistics theoretical background in ESL/ESP instructors’
training was found. The researchers also offer a series of
suggestions for enhancing linguistics content for ESL/ESP
instructors which will be suggested below.

IV. Training Program Design

A training program design presents one of the biggest
difficulties in teaching any topic. The latter is a crucial element
in ensuring an effective teaching and learning process. Training
program design is defined by Brown, H.D. (2000) as “the process
by which the raw data concerning a learning requirement is
interpreted to construct an integrated set of teaching-learning
experiences, whose ultimate goal is to guide the trainees to a
certain state of knowledge.” However, there is uncertainty over
what should be regarded as vital elements in this program when it
comes to the design of the ESL/ESP course.
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Any training program development should start with a
description of the program objectives, which outlines the goals
and outcomes of the program (Long, M.H. 2001). One should
enquire about three questions in an effort to provide some light
on the principles, ideals, and objectives that guide the program.
Long, M.H. posits the following questions: “To whom the
program is directed? What is the content of the program? and
What kind of teaching and learning methods will be implemented
in the program?” (Ibid: 187). First, the program’s target
audience’s level is determined, such as elementary, intermediate,
or advanced levels. The second question also establishes the
audience and the type of the program. To illustrate, should one
choose an English training program for broad reasons or one for
specific objectives? The third query alludes to the technique and
approach of the program creator.

ESL/ESP is a method of teaching languages that is based
on a needs analysis of the learners’ requirements. For the simple
reason that “ESL/ESP” teaching and materials are built on the
outcomes of needs analysis” (Patten and Williams, 2003), the
latter is, if one may say, the mirror reflecting the ESL/ESP
course. Since instructors’ understanding of the unique demands
present in a certain institution, profession, or individual is
prioritized, identifying the learning needs prior to any
teaching/learning process is actually a prerequisite (Richards,
Jack C. 2001).

The ESL/ESP training program is structured to meet
specific linguistic requirements that trainees have stated in the
survey in accordance with their areas of interest; however,
identifying these needs in ESL/ESP is considerably different
(Richards, Jack C. 2001). This variety may be the result of
changes made to the needs analysis process throughout time.
Richard claims that this process, which has changed over time,
has a variety of features. Early requirements analyses
concentrated on the lexis and syntactic characteristics of a
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specific register, which led to the development of the
distinctiveness of scientific and technical variants of English. The
pragmatic aspects of text structure are no longer as important for
researchers to evaluate throughout the requirements analysis
process in favor of a greater emphasis on the function the text
serves in a particular social setting.

A predetermined number of questions are presented in
order to provide the necessary data upon which critical
teaching/learning decisions are made (Patten and Williams,
2003). Discovering (a) What students need to do with English
and (b) Which skills learners need to master come first.
Lastly, they ask about (c) Which genres they need to master,
either for production or comprehension objectives.
Accordingly, a requirements analysis is never finished without
looking at the target scenario, learning situation, and current
situation of the learners.

A. How ESL/ESP University Instructors Contribute in the
Teaching Classes:

The function that the ESL/ESP university instructor is
given expands the educational environment that is designed to
meet particular learning demands. The added teaching
responsibilities handled in an ESL/ESP university environment
transform the instructor from a simple educator into a specialist.
Gass, S& Selinker, L. (2001) outline four main duties that an
ESL/ESP  university  instructor  does  entirely  and
comprehensively.

First and foremost, an ESL/ESP specialist is a curriculum
creator and content facilitator. This ESL/ESP instructor serves on
many levels. According to Brown, H.D (2000), in addition to the
regular tasks of teaching, the ESL/ESP instructor will have to
deal with students’ disparate levels, curriculum framework,
content modification, and assessment. The challenge for
ESL/ESP university instructors lurks in customizing resources
that match students’ individual linguistic levels in their scientific
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majors, which is not the case for ESL school teachers, who must
adhere to a regulated linguistic mentoring approach and official
scholastic resources that are suggested to all students based on
their grade and age.

Secondly, a university ESL/ESP instructor is a cohort, in
which he frequently interacts with topic specialists to meet the
requirements of students. There are some facets of collaboration.
For example, the intended learning outcomes (ILOs) of a pre-
designed program give the outline which assists a university
ESL/ESP instructor in comprehending the curriculum and the
tasks required from ESL/ESP learners in a clear way of an
educational cohort.

The third duty assigned to a university ESL/ESP specialist
is “research” because usually, the shortage of existing ESL/ESP
university teaching resources pushes the university ESL/ESP
instructor to create customized materials. “ESL/ESP instructors
must be knowledgeable of and connected to research,” assert
Patten and Williams, 2003. Hence an ESL/ESP university
instructor would accomplish multiple mentoring responsibilities.

A university ESL/ESP instructor’s fourth task is to form an
“assessment”. How he could measure if the ILOs are met, how
far the degree of competencies are achieved, and an action plan
for crucial changes in future ESL/ESP courses. There are two
forms of assessment involved: student evaluation and curriculum
appraisal. Evaluating students’ communication skills and
determining if the curriculum accomplishes its ILOs or not. The
continuous appraisal that goes beyond the conclusion of an
academic semester assists professors in changing their
curriculum to enhance the outcomes of their courses. (Cook, V.
& L.Wei, (2009).

B. University ESL/ESP Instructors Training Program

Outline:

To assist university ESL/ESP instructors in overcoming
obstacles they would face while teaching, the focus should be
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directed toward searching for appropriate training programs. The
primary focus of the university ESL/ESP training program is
those challenges originating from the gap which needs to be
filled between linguistics theoretical background and application
inside the lecture hall which may require specific attention in
designing a training program. Brown, H.D (2000).

C. Training Program Outline

Module Topic The Linguistic Number of
Number Theory Applied Sessions
Module 1 e Introducing the Purpose of The - 1
Curriculum, its  Description, and
Suggested Studying Plan
Module 2 e ESL/ESP Instruction Methodology and - 1
Techniques
Module 3 o Lectures Preparation . 1
Module 4 ¢ Teaching Pronunciation Phonetics and 2
Phonology
Module 5 e Teaching Structure Related to Scientific Syntax 2
Textbooks
Module 6 e Teaching Vocabulary and Methods Of its Morphology 2
Acquisition
Module 7 e The Lecture Hall Management Strategies | Discourse Analysis 3
and Verbal Interaction with University
Students.
o Students’ Motivational Strategies.
e Acquiring Communication Skills.
Module 8 e How to Integrate Literary Reading in Stylistics 2
ESL Learning
Module 9 e How to Teach Writing a Coherent Text Analysis 2
Piece of Writing
Module 10 e How to Assess Students? What are the Error Analysis 2
Common Rubrics of Evaluation?
Module 11 e  Practical Implementation of the - 1
Program Content
Along with this training, the ESL/ESP trainees

acknowledged the relevance of linguistics theoretical background
significance in their profession as ESL/ESP trainers; yet, they
wanted extra time allocated for training to be able to apply the
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theoretical part comprehensively. ESL/ESP prospect trainers as
recorded in the survey found in the linguistics theoretical
background training how to address specific issues in the lecture
hall that are related to students’ language acquisition. A trainee
commented “Once you are confronting a student, you should be
aware of the techniques to employ to control your teaching
process, particularly the first few times. The Linguistics
theoretical background rubrics are major weapons to utilize, of
course, you cannot go to war without weapons”.

This supports the results of earlier investigations (Nancy.
H.H & Sandra. M, 2010; Jan. B, 2012). “An ESL/ESP instructor
who is able to appreciate how a language works would be able to
understand what his students struggle with while dealing with the
language,” claims Laviosa, Sara, (2014). ESL/ESP instructors
need to grasp how language works, but students do not.
Linguistics can assist language instructors to think critically and
creatively about language, enabling them to create the most
useful and effective language teaching methodologies (Jan. B,
2012).

Additionally, it has been confirmed that ESL/ESP
instructor candidates reported a serious desire to keep their
linguistics theoretical background current. According to one of
them, learning the language itself is more crucial than learning
how to teach because the latter comes with time and experience.
Your responsibility as a potential ESL/ESP instructor is to
provide students with accurate information and direction. This
supports the idea that “the continual changes in the language
itself need the permanent study of language” (Jan. B, 2012).

V. ESL/ESP Trainers Candidates Suggestions:

» More projects or activities should be assigned in the lecture to
help students grasp each course, putting linguistics theory into
practice.
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» What an ESL/ESP candidate trainer really needs is experts who
are fully aware of how to conduct a course efficiently. The next
step is to increase the student’s knowledge and enthusiasm
toward linguistics.
 The concept of innovation is absent from linguistics courses. It
became more theoretical and didactic courses rather than
practical.
* When simplifying linguistic theories, innovative tools and
procedures should be implemented. It should be learned in actual
life circumstances, such as walking outside and observing how
people use language.
* Sociolinguistics and psycholinguistics should receive more
attention in linguistics curricula because they are very helpful to
ESL/ESP candidate trainers when it comes to teaching English to
university students in different faculties.
V1. Conclusion
The purpose of this study, as stated at the outset, is to ascertain
whether ESL/ESP candidates are aware of the significance of
linguistics expertise in teaching English. It was unexpected that
the respondents would have a distinct opinion on the significance
of this matter and how much they connect their value as potential
ESL/ESP instructors with having a linguistic background before
teaching. The statistics imply that they have opinions on the
goals of the theoretical training they got at Delta University for
Science and Technology (Faculty of Arts) and how their
understanding of linguistic theory guides them during their
practical training that are highly clear and precise. This insight
makes it preferable to reiterate Smith, T.M & Ingresoll, R.M’s
statements to close out our discussion (2004). Future educators
must understand how language functions as a system to make
wise teaching decisions.
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